STRATEGIC WRITING INSTRUCTION for TEACHERS
Teaching Writing in the Content Areas
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Five Assumptions about Writing Instruction
Writing is a recursive process.  

Students should learn strategies for invention and discovery.  
Audience, purpose, and occasion define all types of writing.  
Effective writing fulfills the writer’s intention 
and meets the audience’s needs.  All teachers 

can use writing to improve content learning.

--Vicki Urquhart
Teacher
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Improving Student Writing
Letting Go of Past Assumptions:

· Writers begin with a form for organizing content because they always know what they’re going to write,
· Composing is a linear process, and
· Teaching editing is teaching writing.
    Students need to take 

    the materials in hand—

    whether it’s a poem, a           problem, or a concept—and “mess around” with it

moving through successive levels of complexity.
Recent Assumptions:
· Writing is a recursive process, which means students revise throughout the process, frequently moving between and among the stages.
· Student should learn strategies for invention and discovery, and teachers should help students generate content and discover purpose.

· Audience, purpose, and occasion define all types of writing.

· Effective writing fulfills the writer’s intention and meets the audience’s needs.

· All teachers can use writing to improve content learning.


     The Role of Time








Time:  “The Great Equalizer”







“Used wisely and well, time can be
the academic equalizer” (National Education Commission on Time and

Learning)  Time in classroom breaks

down into four essential types:  allocated time, instructional time, engaged time, and academic learning time.


Marzano defines time in classrooms as:

1. Allocated time:  the time in the school day specifically set aside for instruction, such as classes, as opposed to non-instructional activities, such as recess, lunch, passing time and the like.

2. Instructional time:  the in-class time that a teacher devotes to instruction (as opposed to management-oriented activities).

3. Engaged time:  the portion of instructional time during which students are actually paying attention to the content being presented.
4. Academic learning time:  the proportion of engaged time during which students are successful at the task they are engaged in.

Marzano goes on to say that academic learning time has the greatest impact on student achievement and “allocated time” the least.  Students need time allocated to WRITING, but for the greatest benefit, they must also participate successfully in the process.   

When we deny students the time they need to engage in processes considered important, we implicitly contradict our own beliefs about learning.  Given the time crunch teachers are under to cover the curriculum, how can we overcome this challenge?


Remember that we are guided by our belief that the writing process is recursive. As such, no writer moves lock step through the stages, crossing them off a 
“Writing to do list.”  Rather, writers weave in and out of the stages as their writing progresses.
Time Challenges Teachers Face

1. _______________________________________________________

2. _______________________________________________________

3. _______________________________________________________

4. _______________________________________________________
What Counter Measures Are Colleagues Executing to Address These Challenges

1. _______________________________________________________

2. _______________________________________________________

3. _______________________________________________________

4. _______________________________________________________

Stages of the Writing Process

PREWRITING:  the period where writers get ready to write—gathering information, organizing ideas, identifying audience and purpose, and selecting genre.



Tools or Strategies for in Class Writing
· Brainstorming/Listing
· Clustering/Mapping
· Freewriting
· Looping…Gallagher, page 38
· Movie Chart…Gallagher, page 33
· Prewriting Think Sheet  
· SDQR Chart 

DRAFTING:  the production state of getting ideas down using complete sentences and utilizing the general conventions of writing.



Tools or Strategies for Getting Better 1st Drafts
· Talk the Paper Out…Gallagher, page 54
· Create a Map…Gallagher, page 54
Stages of the Writing Process Continued


REVISING:  the time when writers review their work, checking for clarity of message, word choice, and organization.



Tools or Strategies
· STAR…Gallagher, page 59
· Sentence Branching…Gallagher, page 64

EDITING:  the process of checking written work for the conventions of writing and any lingering concerns with voice, tone and style.

Tools or Strategies

· Editing Skills Symbols & What They Mean
· Peer Editing
Beginning with Prewriting
Having students complete prewriting activities will support your content-area instruction.  When students are allowed sufficient time for prewriting, it enables them to understand what they know about their topics (Lindemann, 1995).  
HINT:  In fact, the ultimate goal of any prewriting activity is to emphasize what students know and to prepare them for the drafting process.  




Teachers who teach students how to write recognize that prewriting includes more than sketching out an outline.  To be sure, this planning method can be effective, but equally important is the time devoted to include:

· reading about a topic,

· discussing it,

· asking questions, and 

· when appropriate, a topic of personal interest.

Prewriting Conditions

READING:  The suggestion that “the more you

read  the better you write” reigns supreme.

DIALOGUE:  Talking about the topic helps students prepare for the drafting task.

INQUIRY:  Asking questions gets students thinking about what they know, need to know, and want to know about a given topic.
PERSONAL INTEREST:  If you connect writing to topics that are authentic, you have built in motivation to write.
Collect Ideas, Information, and Thoughts
“Ways to Rev up your Thinking Engine”
http://web000.greece.k12.ny.us/instruction/ela/6-12/Best%20Practices/Index.htm
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The Role of Assessment



Teachers who recognize the importance of writing as a tool for learning in any content area intuitively understand that writing helps students connect their thoughts, deepen their content knowledge, and communicate with others.

What We Mean by Measuring Results
According to Miller (1995), measurement is composed of two separate and distinct components:  assessment and evaluation.

	ASSESSMENT
	EVALUATION

	· gathering information to meet the particular needs of a student


	· judging the information that results

	· having students retell a story because it is an informal way to gather information about a student’s needs
	· standardized tests because the resulting test scores represent a formal judgment

	Writing for Assessment—writing-for-learning
	Writing-as-Evaluation—what was learned


Using Writing Assignments for Evaluation
Writing as evaluation holds students and teachers accountable for content learning.  When students write-to-demonstrate what they have learned, teachers use tools that 
· Measure the content that is covered,

· Are designed and evaluated by the teachers themselves, and

· Provide information that teachers can use to modify future instruction.

Therefore, when students write-to-demonstrate, teachers do not evaluate their writing for grammatical correctness.  Instead, teachers evaluate only for level of content knowledge and understanding, which then becomes one of several contributing factors to students’ final grades.

Using Writing Assignments for Assessment
Writing for assessment (writing-to-learn) is a powerful tool for students.  Research tells us the benefits are many.  Teachers have discovered that writing-to –learn is an accurate assessment of student learning.  We understand that writing-to-learn activities are most effective when they are ongoing, describe what students are or are not accomplishing, and used as an opportunity for corrective feedback and encouragement. 



When teachers incorporate writing in content area instruction, students gain in at least three ways:
· they discover ways to understand content.

· their retention of content improves.

· their writing improves with opportunities to practice.

Elements of Effective Assessment
Effective instruction requires students to analyze, apply knowledge, and integrate ideas.  Effective assessments measure these skills, and writing assessments, in particular, are especially good for measuring them.
The authors of Because Writing Matters state that assessment should identify and diagnose a specific problem or provide information so that a teacher can monitor and adjust a lesson to meet students’ future needs (National Writing Project & Nagin, 2003).


Four Traits of a Good Assessment

1. Clarity:  All parties understand what is being assessed.
Teachers and students benefit from understanding the purposes and criteria of assessment.  Standards play a key role by clarifying for students, parents, and teachers what students should know and be able to do.  Standards and benchmarks help answer the first question a teacher asks:  WHAT ARE MY GOALS?  It is important to begin instruction in any content area by identifying key concepts and questions ahead of time.

2. Variety:  Teachers use multiple samples of assessment.
In Langer’s (2000b) study of higher performing schools, one of the distinguishing features was that teachers taught skills and knowledge in multiple types of lessons.

3. Sound Pedagogy:  Assessment reflects instruction based on knowledge of how students learn and on professional experience.

Assessments can encourage and reinforce good teaching practices.  Triggering metacognition—the ability to think about one’s own learning—is an example of a sound pedagogical strategy.


4. Reliable Research:  Classroom assessment techniques are supported by a body of scientifically based research.  
Research supports that students learn better when they write over extended periods and have opportunities to reflect on their own writing.  Teachers can put this research into play by making time for students to evaluate their own writing or by assigning short written reflections for homework.   Teachers provide tools, such as the Student Goal Sheets, to allow students to monitor their own performance.

Rubrics to Assess Writing and Learning 

Rubrics are very effective assessment tools because they describe specific levels of performance.   Using Rubrics is stressed because they clearly communicate expectations for both teaching and learning.  Researchers Schunk and Swartz (1993) conclude that explaining to students why a strategy is useful helps them buy into it and become motivated to use it.

STUDENT GOAL SHEET
Writing Goal:  ___________________________________________

Teacher Assignments:  Before students turn in a writing assignment, ask them to think about the content of their writing by completing the following statements:

In this writing assignment, I wanted to…

I thought that I could achieve this goal by…

I believe that I met (did not meet) this goal because….

One thing that I might do differently is…

While writing this assignment, I was surprised to learn…
STUDENT GOAL SHEET
Directions:  List the writing goal you are working toward with this piece of writing.
Writing Goal:  ___________________________________________

In this writing assignment, I wanted to…

I thought that I could achieve this goal by…

I believe that I met (did not meet) this goal because….

One thing that I might do differently is…

While writing this assignment, I was surprised to learn…



The Role of Technology



Just as dependence on the internet is growing, so is a body of research that supports using technology in the class-room to promote project-based learning, engage students in their learning processes, challenge them to use higher-order thinking skills, and increase problem-solving ability.

Technology as Multimedia

· Students have become fluent in “multimedia literacy” or the knowledge and skills to use and combine several media.

· Students can combine text, digital photography, and video to produce an interactive research project in your classroom.

Technology as Information Resource

· Teachers are able to bring more interesting, diverse, and rich materials into their classrooms through technology.

Technology as Collaboration Tool
· Technology offers myriad possiblities for collaboration, allowing online discussions between teachers and students, between students and experts, among students in different states or countries, and many other possibilities.






STUDENT





THINGS TO THINK ABOUT





Why should I use valuable classroom time for writing activities?





Are there any unintended consequences if I do not use classroom time for writing?





How important are prewriting and revision?





SCIENCE


Students demonstrate their understanding of WAVES


characteristic properties and behaviors


mediums where waves can be observed


Students may have their knowledge assessed by responding with a short essay answer.





Prewriting allows your students to sketch out—orally or in writing—what they know about wavelength or the properties of refraction.





THINGS TO THINK ABOUT





In what ways does research affect my decisions about assessment and evaluation?





What does it mean to


 measure writing progress?





How do I know when I am using the best rubric or assessment tool?





Should I be using writing to evaluate student learning?





THINGS TO THINK ABOUT





Am I using available technology to the fullest extent possible in my classroom?





How do I know when software applications are appropriate and have real instructional value?





How can I use technology in my lesson planning and instruction?





What changes can I expect in my students, my classroom, and myself when I increase my use of technology?

















writing-to-learn

















   learning-to-write





Support Building Content Knowledge








All of these conditions encourage students to “fuel up” on information.  With a “full tank,” they are more prepared to pour their newfound knowledge onto the page.








SCIENCE TEACHERS might read excerpts from Margaret Mead’s Coming of Age in Samoa, Rachel Carson’s The Sea Around Us, Charles Darwin’s Origin of Species, or Bill Bryson’s A Short History of Nearly Everything.  This way, teachers are exposing their students to good Science writing.











Then teachers can assess students’ learning by asking them to write, reflect, and respond in their own writing.





We can examine this challenge in the


stages of the writing process:


prewriting 


drafting


revising


editing
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